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EDITOR’S NOTE 
by Angela Berquist 

We have many exciting features for this issue: a touching memorial to the late Ted Novey; Natalia 
Hughson continues her fascinating discussion of parenting creative children; a registration form for the 
great Gathering in Jamaica. There’s a lot here! Remember that we’d love to hear about your experiences 
at the conference in South Africa. We’d love to have pictures.  
Send your materials to: TA_Neteditor@comcast.net. 

 
In Memoriam – Ted Novey 

by Bobbie Barry 
Long-time USATAA and ITAA 

member Theodore B. Novey, Ph.D. 
passed away on August 13 at the age 
of 87, following an episode of 
pneumonia.  I got to know Ted as 
convener of the Chicago Transactional 
Analysis Institute (CTAI), a role he 

took over from Morris and Natalie Haimowitz. (Ted joined 
the Haimowitzes and Fanita English in 
the original founding of the group.) All 
of us who knew Ted will miss his 
warmth and support. 

Ted’s manner was always gentle and 
unassuming. In our bi-monthly meetings, 
Ted never brought up the many 
contributions he continued to make to the 
TA world, as creator of the TADATA 
research tool, author of the yearly 
Transactional Analysis Journal index, 
former TAJ editor and member of the 
ITAA Finance Committee, and author of 
the research project on the effectiveness 
of TA that earned him the 2006 Eric 
Berne Memorial award. Instead, he 
focused on encouraging members to 
present on their personal approaches to 
the application of TA and on new developments in 
psychotherapy, which could enrich our practices and our 
lives.  

Ted began as a physicist, and retained his self-identity as 
a scientist when he made a mid-career change to 
psychotherapist, teacher and organizational consultant (he 
was a TSTA in all three areas). You can find out more 

about the trajectory of his career in his article “Myth and 
Measurement” in the July 2006 volume of the TAJ. For 
Ted, being a scientist included an abiding interest in how 
things work, a desire to gather evidence that could 
contribute to our view of consensual reality, and a careful, 
clear-thinking approach to analyzing issues. In one of the 
eulogies at his funeral, it was mentioned that this approach 
probably saved lives, when as part of the Manhattan 

Project, he kept scientists safe by his 
work in monitoring radiation exposure. 

However, for Ted, being a scientist 
and seeking a consensual reality did not 
rule out exploring ideas beyond the 
usual scientific framework. For 
instance, in the last several years a 
number of our CTAI meetings have 
been presentations on energy therapies 
and spiritual and religious approaches to 
therapy. Ted was someone who was 
comfortable enough in his own skin to 
be able to maintain his own point of 
view while remaining interested in the 
approaches of others. 

In the three-ego state model that Ted 
preferred, he exhibited a kind and 
generous Nurturing Parent (and, with 

his family, a responsive Protective Parent), a clear-thinking 
Adult, and an enthusiastic and playful Natural Child. In 
addition to the pleasure Ted took in his roles as therapist, 
teacher and researcher, he also experienced great joy as 
husband, parent and friend, and working in his ceramics 
studio and his garden. 

continued page 3
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How TA Applies to Other Cultures 
Marielle Coeytaux 

TA Applies Particularly Well to 
Patriarchal Cultures 

Transactional Analysis applies to 
all cultures, because all cultures in 
the world today that I am aware of 
are patriarchal cultures.  But since 
some cultures are more patriarchal 

than others, TA applies more particularly to some cultures 
than to others. Paradoxically, it is in the most patriarchal 
cultures that TA meets its greatest resistance.  This comes 
from the fact that TA, as Eric Berne initiated it, is 
contrary to the patriarchal belief that some people are OK 
and that others are not OK. In cultures where patriarchal 
religions are practiced, the Critical Parent and the 
negative Nurturing Parent are strongly present, forever 
reminding the individuals that only a few designated 
people are OK enough to use their brains; the others must 
not think, just obey. 
Patriarchy is Based on a Belief Contrary to TA 

French culture, for example (a culture I know well), 
greatly fosters the Critical Parent, as do all Latin 
cultures. It cannot conceive of social stability without a 
strong presence of the Critical Parent. The reason for this 
is that Latin cultures carry a very deeply inscribed false 
belief, structurally inscribed in their 
religious/social/family institutions, that places 
individuals in hierarchical categories in vertical order of 
importance, the subordinates having to serve the 
superiors. To be more specific: the false belief states that 
some people are intrinsically superior to others, and that 
they are thus entitled to command other people around 
them. This attribution of superiority gives them the right 
to decide who belongs to them, and then to take from 
those chosen individuals what they want and when they 
want it.  
False Belief  

The attribution of intrinsic superiority (hierarchical 
position) entitles them to making the law (in other 
words, imposing their will on others). These “superior 
beings” assign themselves the mission of thinking for 
others, dictating to them what they should or should not 
do and punishing those who do not follow their 
command. In the name of their supposed intrinsic 
superiority, these categories of individuals deny others 
the right to think and decide for themselves.   

This belief in intrinsic superiority is expressed in the 
French language by the term “autorité (authority),” as 
defined in the Dictionnaire du Petit Robert, the French 
dictionary most referred to in France:   

 “1. Right to command, power (recognized or not) 
to impose obedience. = command, domination, 

force, power, sovereignty. Supreme authority, 
authority of the sovereign, of the head of State, 
authority of the superior over his subordinates, of the 
leader over his soldiers (= hierarchy). Paternal, 
parental authority, authority of the guardian over the 
minor (= supervision). Legitimate, established 
authority; usurped illegal. Absolute authority, 
despotic, dictatorial, unlimited, uncontrolled, etc.”   

The French word autorité (authority) derives from the 
Latin word auctor, which means “author” in English. 
Hence, “to hold authority over another” means “to make 
oneself the author” of the actions of others. This concept 
- that describes the authority of power (hierarchical 
superiority) – is a pure invention of the human mind, an 
artificial dogma, entirely created by man’s imagination 
in response to his fantastical desire for complete power. 
It has nothing to do with the notion of authority based on 
competence, which is legitimate recognition of a specific 
know-how in a specific area.  
Origin of False Belief: A Scientific Misconception 

This concept of authority, or granting power to some 
to the detriment of others, finds its roots in prehistoric 
times when humans understood very little about the laws 
of nature. Early homo-sapiens were subjected to serious 
weather conditions without understanding them; to the 
laws of procreation without understanding them; to the 
laws of cause and effect in human relationships without 
understanding them….  And since human beings 
naturally fear what they don’t understand, which seems 
to be a universal trait, various ethnic groups around the 
planet called upon “deities” to explain the mysteries of 
life. These deities (sages in French = wise men in 
English) sought to understand natural events and tried to 
discern the laws governing them (laws of causality). 
They searched for reasonable explanations for past 
events. But instead of presenting scientific explanations 
that they didn’t have, these “wise men” offered religious 
explanations. Thus, natural catastrophes were 
understood as being the gods’ expressions of anger 
against human bad behavior. These explanations 
reassured people by giving them the illusion that they 
had the power to affect events. If they responded to the 
demands of the god(s), the gods would leave them alone. 

Major issues that preoccupied the human mind and 
that the “deities” attempted to explain revolved around 
Life and Death, Creation and Procreation. Why was I 
born? Where was I before my birth? Where am I going 
after my death? Why and when am I going to die? Who 
created me?  Who created the earth? What is life?  
Where does it come from? Why and how does life 
reproduce itself?   
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With regards to procreation, primitive homo-sapiens 
had no understanding of the reproductive system. They 
were late to perceive any cause-and-effect between the 
sexual act and the onset of pregnancy. They thought that 
Life was a mysterious gift (power) granted to women 
and to them only: women’s stomachs grew bigger from 
time to time for no apparent reason, and newborns 
emerged. No association was made with the sexual act 
that preceded several months before. Hence, there was 
no father in the picture. The woman, as the only 
procreator, enjoyed the privilege and the power that goes 
with it of being the sole Creator and Nurturer of Life.  
She was respected and “made sacred” for it.  Feminine 
deities were venerated, and the Earth—which holds life 
and offers food to all living beings—was called “Mother 
Earth.” She, too, was venerated and respected.  

However, time passed on and human understanding of 
natural laws evolved, bringing new awareness. The 
relationship between the sexual act and pregnancy 
became apparent. Humans finally came to realize that 
man (the male sex) clearly played a role in procreation. 
It was discovered that children had a father! This 
discovery was an extraordinary one, because it offered 
fathers legitimate recognition for their previously 
unacknowledged power in procreation. Moreover, it 
offered children a new point of reference. 

But this discovery proved to be dramatically 
catastrophic for women.  Because it was incomplete in 
its understanding of the reproductive system, it negated 
the female contribution to procreation. Lacking the 
scientific means to view the female reproductive organs 
on the inside of the female body (the female 
reproductive organs that contribute to 50% of the 
transmitted genes to the embryo), this thwarted 
“scientific discovery” concluded that it was not women 
who created life, but men! This new hypothesis 
purported that life was created by the male sex 
(produced within his testicles), and then transmitted to 
the woman’s uterus through intercourse (just like a seed 
is planted in the earth to germinate). This erroneous 
conception of the reproductive system presented man as 
the Creator and Transmitter of Life and reduced the 
woman to being a simple receptacle.  It negated the 
woman’s contribution, amputating her of her full and 
natural power as equal partner in the most extraordinary 
and most important act of survival of the human species: 
the transmission of life. 

continued from page 1 

Some of the appreciations of Ted from those who 
knew him in Chicago include Arn Schaper’s comments 
on his clarity and congruency and Toni Rey’s statement 
about how grounding it was just to be in Ted’s presence 
I will miss the serene atmosphere of his home office, 
where our group met, and the delicious cookies that his 
wife Pat baked for us. (Messages to Pat, also a TA 
therapist, may be sent to patnovey@aol.com). 

Commendations from USATAA Council members 
include Felipe Garcia’s fond memories of Ted’s loving 
and welcoming nature, and Marian Weisberg’s 
admiration for Ted’s talent at making constructive 
contributions and his honesty and integrity. To slightly 
paraphrase what his son Donald said in his eulogy, “A 
meteor leaves behind it a fiery tail. Ted leaves behind a 
trail of hearts who are grateful to have known him and 
loved him.”  

In Memoriam – Ted Novey 
by Fanita English 

I will never forget my first encounter 
with Ted in Evanston at the 
Haimowitzes’, where Natalie, Morrie 
and I were meeting regularly to 
"found" the Chicago TA study group. 
Ted joined us and we were four (l964? 
It was even before he went into 

counseling). I wanted to know: Why would an atomic 
scientist want to study TA? Because we all fight about 
who gets to use the atomic reactor, it's unseemly for 
physicists to be interested in people. There has to be 
better way to communicate, he said - and this was the 
beginning of his "new" career. He sure followed 
through!  Thanks to him we got a few other scientists 
from Switzerland, as I discovered in the course of later 
years. Ted was a wonderful TAJ editor; I am still 
grateful for the careful conscientious and insightful edits 
of a couple of my articles. Like others in TA, and 
elsewhere, he was a good friend - interested and 
sympathetic. One could always trust him. Even though 
we have had little contact in the  last years, I feel a great 
sense of loss. How great is the loss for his wife, Pat! 

 

Transactional Analysis Training Opportunity in Ft. Worth, Texas 
December 5, 2008 7– 9 p.m.  

The Power and Practice of TA and How It Has, Can and Will Work.  Keynote Address by James R. Allen 
December 6, 2008 8 a.m. – 4 p.m. 

Introduction to the Concepts, Systems, Terms and Applications of TA.  Chuck Holland and Ray Quiett 
Contact Jim Wrightsman at jwrights@tx.rr.com or 214-330-2727, or Chuck Holland at cwh7institute@yahoo.com or 817-924-6063 
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Parenting that Fosters Creativity in Children, Part 2 
by Natalia I. Hughson, M.D. 

 
Predictability from Early Childhood to Adulthood 
Early signs of giftedness are not always purely 

“intellectual.” Giftedness can be either the possession of a 
high IQ or special talents or aptitudes. 
Often the genes do not manifest their 
full effects until puberty. Certainly, 
measures of intelligence show big 
fluctuations from infancy until later 
childhood, though there are fairly high 
correlations between 12-year and early 

adult IQs, and even more consistency from then on until 
old age. Even physical attributes are to some extent 
modifiable by environmental conditions conducive to good 
or poor health; and mental attributes are likely to be much 
more liable. 

Creative scientists and artists have to acquire a great deal 
of knowledge and skills to be creative within the 
adolescent and early adult periods. Also, at least in the arts, 
it may be that the emotional maturity and drive necessary 
to creative production do not develop until late adolescence 
(with rare exceptions). 

Weisberg and Springer (Mooney & Razik, 1967) chose 
50 of the most creative and gifted children out of 400 in the 
Cincinnati schools and gave them tests and interviews. The 
five highest judgment categories (all significant at the 5 
percent level) following the interview were: 

Strength of self-image 
Ease of early recall 
Humor 
Availability of oedipal anxiety 
Uneven ego development. 
Schack, G. (1993) used a theoretical key of seven scales 

with the following correlations with creativity: 
1. Energy: few illnesses, avid reader, early physical 
 development, good grades, active in organizations 
2. Autonomy: values privacy, independent, early to 
 leave home 
3. Confidence 
4. Openness to new experience 
5. Preference for complexity 
6. Lack of close emotional ties 
7. Permissive value structure. 
According to Guilford (1950) at least eight primary 

abilities underlie creativity. 
1. Sensitivity to problem. Creative people see problems 

where others do not, an ability possibly related to curiosity. 
Test: List things that are wrong with, or could be improved 
in, common household appliances. 

2. Fluency. Those people who produce large numbers of 
ideas are more likely to have significant ideas. 

 Test: State as many consequences as possible to a 
hypothetical situation, such as: “A new invention makes it 
unnecessary for people to eat” (p. 452). 

3. Novel ideas. Creative people have unusual but 
appropriate ideas. Test: Note the frequency of remote 
verbal items (only those indirectly linked by mediators to 
the original item) in a word-association test. 

4. Flexibility. Creative people should be able easily to 
change set. Test: Note the variety of types of answers to 
completion questions. 

5. Synthesizing and analyzing abilities. Creative thinking 
requires the organizing of ideas into large, more inclusive 
patterns and symbolic structures must often be broken 
down before new ones can be built. 

6. Complexity. Possibly related to synthesizing, 
complexity refers to the “numbers of interrelated ideas an 
individual can manipulate at once.” 

7. Evaluation. At some point, the value of new ideas 
must be determined. Test: Rank in order of excellence 
several correct solutions to a problem. 

All approaches to the nature-nurture issue in creativity 
can be divided into two groups: 

1. Those who consider creativity as an inherited factor 
that is rarely distributed in population. 

2. Those who believe that creativity is a natural part of 
every individual and can be developed through proper  
training and education. 

Many persons who are generally accepted as geniuses 
differ so remarkably from the norms as to seem 
inexplicable in terms of favorable environment. Clearly 
this applies to Mozart, who was not only performing music 
brilliantly by the age of 6 but was also composing. 
However, his most precocious compositions can hardly be 
said to have shown much originality until he reached about 
age of 10. Now Mozart did grow up in a highly musical 
environment, indeed, under excessive pressure from his 
father, but his superiority was far greater than that found in 
other musicians who had equally stimulating environments. 
Regardless of all other kinds of evidence, Mozart by 
himself provides proof that genetic differences in creativity 
do exist. 

Another compelling example is Leonardo da Vinci. Even 
though his artistic talents doubtless owed much to a 
favorable environment and good training, his almost 
equally outstanding scientific genius was almost wholly 
idiosyncratic, that is, self-initiated and self-developed. 

A considerable number of Stanley’s (Stanley, Keating, & 
Fox, 1974) mathematical students (mostly males) were five 
years or more ahead of their age-peers, and some were 
graduated from college at age 13. Youthful prodigies 
appear to be much more rare in the literary and visual arts. 
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However, Gardner’s (1980) Nadia, an autistic girl who 
produced highly talented drawings at about age 5, was 
barely able to communicate orally with other children or 
adults. Thus, one might hesitate to ascribe her talent to 
some unusual genes, when she was so obviously psychotic 
and/or brain-damaged. Mention also should be made of 
idiots savants who show exceptional facility, particularly in 
mathematics or music. They could hardly be called 
creative, and their talent is often attributed to intensive 
practice and concentration in a very narrow field. But it 
seems reasonable to infer that they, too, must possess 
exceptional genes. 

The statement that creativity or outstanding talent tends 
to “run” in families is frequently heard but is almost 
impossible to justify, because such resemblance between 
relatives can be attributed either to common genes, or to 
environmental influences, or to both, and we have no 
method to decide which. 

Creative persons appear more distinguished by interests, 
attitudes and drives rather than high intelligence. Creativity 
seems to be a synergistic effect involving cognitive style, 
openness and other personality variables. 

Neither permissiveness, overindulgence, nor a great deal 
of love in the home appears to stimulate creative 
performance as had, in some quarters, been alleged; but a 
good deal of parental interaction with children, plus 
authoritative (not authoritarian) behavior on the part of the 
parents, appears helpful. The mixed results make it appear 
that parental rearing practices and other environmental 
influences are not central in producing creative persons, at 
least not so much so as individual personality dynamics. 
Some research results follow. 

A large group of scientists believe that creativity is 
developed (Gowan, 1972; Maslow, 1971). Creativity itself 
is an emergent and characteristic outcome of the theory of 
developmental stages. When the requisite degree of mental 
health is present, creativity is an inevitable outcome of 
developmental process. Maslow speaks of creativity as a 
“universal heritage of every human” and one, which “co-
varies with psychological health.” The individual who 
gains mental health as he goes through the developmental 
process exhibits increasing creativeness. An individual 
who experiences strain and anxiety evidences diminished 
creativity. 

The right surroundings are important in its acceptance; 
therefore, it is not surprising that creative individuals tend 
to migrate toward centers of vital activity, where their work 
has the chance of succeeding. From time immemorial 
artists, poets, scholars, and scientists have sought out 
places of natural beauty expecting to be inspired by the 
majestic peaks or the thundering sea. But, in the last 
analysis, what sets creative individuals apart is that 
regardless of whether the conditions in which they find 

themselves are luxurious or miserable, they manage to give 
their surroundings a personal pattern that echoes the 
rhythm of their thoughts and habits of action. Within this 
environment of their own making, they can forget the rest 
of the world and concentrate on pursuing the Muse (a 
mythological non-existent goddess – actually it’s where the 
word music comes from), who inspires creativity.   

At any point in time, what matters most is that parents 
shape the immediate child’s surroundings, activities, and 
schedules so as to feel in harmony with the small segment 
of his or her universe. It is nice if this location is as 
fetching as a villa on a lake; it is a far greater challenge 
when fate throws the child into poverty. At either extreme, 
what counts is for consciousness to find ways to adapt its 
rhythms to what is outside and, to a certain extent, to 
transform what it encounters outside to its own rhythms. 

The implication for everyday life is simple: Parents need 
to make sure that where they live reflects the child’s needs 
and his or her tastes. There should be room for immersion 
in concentrated activity and for stimulating novelty. The 
objects around the child should help him or her become 
what he or she intends to be.  

Creating a harmonious, meaningful environment in space 
and time helps children to become personally creative. It 
may help them achieve a life that reflects their 
individuality, a life that is rarely boring and rarely out of 
control; a life that makes others realize the possibilities for 
uniqueness and growth inherent in the human condition. 
But creating such a life does not guarantee that child will 
be recognized as a genius, as a historically significant 
creative figure.  

Genius, defined by Eysenck, (1995) as supreme creative 
achievement, socially recognized over the centuries, is the 
product of many different components acting 
synergistically, i.e. multiplying with each other, rather than 
simply adding one to the other. Among these components 
are high intelligence, persistence, and creativity, regarded 
as a trait.  

The word “genius” derived from Latin, but had quite a 
different meaning in ancient Rome. It first appeared in 
Plautus, around the third century B.C., denoting a kind of 
tutelary spirit embodied in each man, not entirely identical 
with him, but intimately connected with his personality – 
perhaps like the Greek Daiman. What is meant by genius 
derives rather from the Latin ingenium, meaning both 
natural disposition and innate ability, an early forerunner 
of Spearman’s notion of general ability or intelligence. 
(Cicero’s “intelligentia” was more concerned with acquired 
knowledge.) 

To achieve historical creativity many other conditions 
must be met. For instance, to excel in some domains a 
person might need the right genes, he or she might have to 
be born in the right family, at the right historical moment. 
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Without access to the domain, potential is fruitless: How 
many Bolivians would make great skiers? Are there really 
no Congolese who could contribute to nuclear physics? 
And finally, without the support of a field, even the most 
promising talent will not be recognized. But if creativity 
with a capital C is largely beyond our control, living a 
creative personal life is not. And in terms of ultimate 
fulfillment, the latter may be the most important 
accomplishment. 

SUMMARY parts 1 and 2 
There are obvious cultural factors in creativity that are 

shown by the many differences in contents, styles, and 
skills, which characterize the artistic productions of 
different societies. 

The preschool years are often described as a golden age 
of creativity, a time when every child sparkles with artistry. 
As those years pass, however, it seems that a kind of 
corruption takes over, so that ultimately most of us mature 
into artistically underdeveloped adults. 

IQ scores are not generally good predictors of real-world 
success. However, when scores are in the gifted range, the 
likelihood of outstanding achievement does seem to be 
higher. 

The genes do indeed provide for the transmission of 
hereditary qualities, but they do not determine an 
individual’s height, or intelligence, or creativity. They are 
predispositions, whose effects develop differently in 
different environments; that is, they interact with 
environmental conditions or experiences and produce not a 
fixed effect but a certain “range of reaction.” Nature and 
nurture are not opposed factors but are complementary to 
each other.  

All approaches to the nature-nurture issue in creativity 
can be divided into two groups: 

Those who consider creativity as an inherited factor that 
is rarely distributed in the population, and 

Those who believe that creativity is a natural part of 
every individual and can be developed through proper 
training and education. 

If particular types of creativity are associated with 
particular areas of the brain, this would provide strong 
evidence of genetic causation. The importance of 
lateralization has been much exaggerated, and many 
writers believe that all verbal activities are left-brained, and 
all spatial and nonverbal activities right-brained. 

Weisberg and Springer (Mooney and Razik, 1967) found 
the five highest judgment categories for gifted children: 

Strength of self-image 
Ease of early recall 
Humor 
Availability of oedipal anxiety 
Uneven ego development. 

Schack, G. (1993) used a theoretical key of seven scales 
with the following correlations with creativity: 

Energy: few illnesses, avid reader, early physical 
development, good grades, active in organizations. 

Autonomy: values privacy, independent, early to leave 
home. 

Confidence. 
Openness to new experience. 
Preference for complexity. 
Lack of close emotional ties. 
Permissive value structure. 
The right surroundings are important in its acceptance; 

therefore, it is not surprising that creative individuals tend 
to migrate toward centers of vital activity, where their work 
has the chance of succeeding. 
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ORDER YOUR SIX-DVD SET of 

SELECTED TOPICS from the TA 101 
 

Theory and Practice of Transactional Analysis 
 

Featuring top TA presenters including Eric Berne 
Award Winners Jim Allen, Gloria Noriega, Fanita 

English, Claude Steiner, Steve Karpman, Jack Dusay, 
Charlotte Sills, Mary Goulding, and Muriel James 

 
DVD’s available individually or as a set.  

Email communications@usataa.org or phone 408-
395-0952 to request an order form. 
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Fee $750.00 USD includes: 7 nights stay, room, breakfast, luncheon on the beach, 2 evening meals, gratuities, Gathering 
Registration and USATAA 2009 Membership 

Frenchman’s Cove (www.frenchmans-cove-resort.com) is a rustic rain-forest property with a Great House, villas dotted 
throughout the 45-acre property, and a cove where the sea splashes onto white sands.  Roads from the Great House to the 
villas and to the beach are great for walking and birding under a lush forest cover. 

For general information contact:  K. Dianne Maki / 908-234-1873 or dianne@makisethi.com 

Pre-register with a non-refundable $50 deposit before October 15, 2008. 
Balance due December 1, 2008. 

Registration Form 

Name ................................................................................................................................................................................... 

Address ................................................................................................................................................................................ 

Phone     (Home)  ................................................................  (Work) ................................................................................. 

E-mail .................................................................................................................................................................................. 

Accommodations:  I am interested in the Great House .........................    I am interested in a villa  ............................ 

I wish to have a roommate: ................................................................................................................................................ 

* I will need accommodations before and/or after the Gathering: .................................................................................. 

I am enclosing $50.00 pre-registration fee  .............................  I am enclosing $750.00 registration fee: .................... 
Housing will be filled on a first come, first served basis.  We will attempt to honor requests. 
* Frenchman’s has been filling up fast: Plan Ahead. 

Make checks payable to: USATAA Jamaica 2009 and send to: 
Ravi Sethi – 110 Daly Road, Far Hills, NJ 07931 

 
 

 

USATAA Gathering:  Jamaica 2009 
January 31 – February 7, 2009 

Frenchman’s Cove, Port Antonio, Jamaica 
 

A Gathering is a conference without pre-
arranged workshops where we create the 
daily program as we go along.  Ask for a 
topic you’d like to learn about, offer a 
workshop you’re working on, try an 
article out on your peers, or simply join 
in.  Everyone participates as leader and 
follower, teacher and learner.  Think of 
what you want to share and bring the 
materials with you to make it happen. 

“It’s a Free Child experience.” 

Note 

New Dates 
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We Are Asking You to Contribute to TA in the USA 

TA and TA organizations contribute to healthy lives 
and to spreading TA. We need your participation and 
help to do that! 

Here are two options: money and time! 

Scholarship Fund 
The Chicago TA Institute is donating funds to set up a 

scholarship fund in the name of Ted Novey and Natalie 
Haimowitz, two people who nurtured TA and many 
people in our community. It is now being set up under 
the USATAA umbrella. If you would like to honor these 
people and make a contribution to the fund, send your 
donation, designated to the scholarship fund, to 
USATAA. We will send you a thank you letter, which 
will also serve as a receipt for your tax deduction. 

Volunteer Opportunities 
We seek people 1) who want to be of service, 2) who 

enjoy dealing creatively with challenges, 3) who want to 
be connected with like-minded others, and 4) people 
who know and appreciate Transactional Analysis.  

The USATAA council is asking you to contribute your 
time and talent to the work of the organization. Two at-
large council seats and the Midwest and Southwest 
Representative new terms begin in March. The job of 
External Credentials coordinator needs a volunteer to 
work with our support person to maintain our continuing 
education credits. We need volunteers to help make 
better use of our website.  We are looking for active 
participants in both regional and national functions. We 
all have busy lives, and those of us who value having a 
TA organization in the US dedicate energy as we can so 
that TA continues to spread. Let us know your interest 
before December 1 and we will provide you with details 
of what is involved.  

 
 
 
New Address 

USATAA – NET 
7891 Westwood Drive, Suite 103 
Gilroy, CA 95020 

Address Correction Requested 
 

Save the Date 
 

 
 
 
 
 
 
 
 
 
 
 

www.usataa.org 
 

 

Jamaica Gathering 

 
Jan 31 – Feb 7 2009 

 


